
INTERNATIONAL JOURNAL OF RESEARCH CULTURE SOCIETY    ISSN: 2456-6683      Volume - 5,   Issue - 8,   Aug - 2021 

Monthly Peer-Reviewed, Refereed, Indexed Journal                                                        Scientific Journal Impact Factor: 5.743 
Received on : 05/08/2021                                   Accepted on : 20/08/2021                                        Publication Date: 31/08/2021 

 

Available online on - WWW.IJRCS.ORG Page 27 

Grammar teaching of English as second language – a depersonalized 

pedagogy 
 

1Ghazala Nehal,        2Md. Kutubuddin Halder 

1Assistant Professor, B. Ed Department, Uluberia College, University of Calcutta, Kolkata, West Bengal, India  
2Professor, Department of Education, University of Calcutta, Kolkata, West Bengal, India 

Email – 1khwaish13@gmail.com    2md.khedu@rediffmail.com,      

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

1. INTRODUCTION: 

Depersonalization is a medical term that denotes “a type of dissociative disorder that consists of recurrent 

feelings of being detached (dissociated) from ones’ body or mental process.” (Spiegel, 2019). Researcher has 

appropriated the term to describe the abnormality in the ESL pedagogy that dissociates the learner from the learning 

process. However, the dissociation is not because of the much-criticised Formal Approach to English Grammar because 

interview with participant-teachers reveal that the didactic Formal Approach is also followed in English medium ELT 

(English Language Teaching) which has been much praised in comparison to ESL (English as Second Language) 

pedagogy by ELT researchers of India (Dwivedi, 2000). Talk with the participant-teachers further reveals how English 

teachers of both the MOIs are unskilled to incorporate multiple language approaches in their pedagogies, they are 

versatile nor dynamic to significantly switch from one approach to another. The research has thus taken the stance to 

not criticise but critique the Formal Approach to make a comparative analysis of ELT in English & Bengali medium 

schools of West Bengal to answer why, despite their static language approach, the former is performing better than the 

latter. It also makes a thematic analysis of ESL pedagogy against some established linguistic theories to locate the 

depersonalising factors responsible for ESL students’ indisposition towards ESL pedagogy. 

 

2. Literature Review: 

ELT researchers are unanimous in believing that one of the predominant reasons for poor ESL learning in India 

is the prevalence of Formal Approach to English Grammar (Akbaria, 2015), (Samanta, 2016), (Jeyaraj, 2017), (Grover, 

2014), (Sharma, 2018), (Balakrishnan, 2014), (Lakhsmi, 2020), (Amee,2016), etc. and that English in India is better 

taught in English Medium schools (Dwivedi, 2000). The latter is underpinned with the reason that ELT in English 

Medium schools has a more communicative approach because of its “English language environment” (Adhikari,2019). 

Other factors include teacher-centricity (Samanta, 2016), ‘Anglophobia’ (Jeyaraj 2017), low motivation (Lakshmi, 

2020), rote learning of rules (Rani, 2019), excessive use of mother tongue in English language classes, no activity or 

peer interaction, flawed evaluation system poor class management and unclear objectives of teaching (Sharma), English 

Teachers‟ lack of sufficient spoken English competence”, ‟ little time to prepare communicative materials and ‟ lack 

of target culture (English) knowledge and large class size.” (Nagavalli, 2014) and “less cooperative” parents 

(Adhikari,2019). In view of the drawbacks, ELT researchers have experimented and latter recommended use of other 

techniques for ESL learning, viz. “language practice through the use of films” (Lakhsmi, 2020), “storytelling and 

conversation passages” (Ebenezer, 2010), “Grammar learning games” (Sasikala, 2014), constructivist instructional 

model (Sharma, 2015, 2018), “Discourse Oriented Pedagogy” (Balakrishnan), lexis through comics (Lakshmi), etc. 

Despite such numerous innovative pedagogies being experimented by researchers and promoted by policy makers. 

“Grammatical explanations and exercises continue to be prominent…in the classroom practice of teachers in school-

based foreign-language” (Ur, 2011). 

Abstract:  “Grammar is a metaphor in the minds of millions of Indian learners of English that stands for power as 

well as terror of the English language.” (Jeyaraj, 2017). The paper makes a qualitative content analysis of English 

grammar teaching in State-funded schools of West Bengal to know if this ‘terror’ is because of the Formal 

Approach to Grammar Teaching, or is it the way the Approach is being applied in ESL (English as Second 

Language) class teaching at flaw, here. In view, 20 ESL teachers from 5 Western Bengal districts are interviewed 

on their respective pedagogies for Primary data. Research thesis and journals have been accessed for Secondary 

data. Content analysis through three cycle coding reveals depersonalizing factors, latent in the participants’ 

teaching trend, that dissociate ESL learners from the learning process. 
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Researcher believes there is a reason why the Formal Approach is still so prevalent in India. Discourse level Grammar 

learning at the heart of Functional Communicative Approach requires a very high quantity of language input which, 

given the learners' vernacular environment, is not easy to acquire. Besides, all Language Approaches have their merits, 

but ESL learners are not being able to avail of the Formal Approach. Unlike previous researches, the present research 

has thus taken the stance to not criticize but critique the Formal Approach as followed for ELT in English and Bengali 

Medium schools of West Bengal. 

 

3. Conceptual Framework: 

Formal Approach to English Grammar: It views language as “a set of constituent classes: syllabus, affixes, 

articles, nouns, verbs conjunctions and so on, with rules for their combinations.” (Derewianka 2001) 

Sentence -level & Discourse – level grammar teaching: The former uses “context-free, sentence-level phenomena” to 

teach grammar items. “Discourse requires a communicative context… (e.g., a conversation, an email message…a short 

story or novel, etc.)” (Murcia, 2016) 

Schmidt’s three types of Consciousness (Ellis, 2016): 

1. Consciousness – as – Noticing: Defined as the “subjective awareness of…linguistic features that occurs in the 

input that the learner is exposed to.” 

2.  Consciousness – as – Understanding: Defined as the “awareness of an underlying grammatical rule or 

generalization.” 

3. Consciousness – as – Control: Defined as learners’ “intentional use of their explicit knowledge.” 

Presentation-Practice-Production (PPP) Model of ELT: “New grammatical structure is first explained (Presentation), 

then practiced through focused exercises (Practice) and finally produced by students in their own written or spoken 

output (Production)” (Ur, 2016) 

Declarative & Procedural knowledge: The former is the ‘conscious’ knowledge of “facts or ideas that can be articulated 

in words.” In language learning, it refers to the explicit knowledge of grammar rules and definition. The latter is the 

‘tacit’ knowledge, expressed in action or performance. In language learning, proceduralisation takes place through 

repeated grammar practice. (Ur, 2016)  

Communicative and linguistic competence: Linguistic competence (“using grammar correctly to express ones’ 

message”) (Canale, 1981) is a part of Communicative Competence (Hymes, 1971) which argues that for proper use of 

language, grammar knowledge must be complemented with other “knowledge like the communicative setting, the 

participants, purposes, channel of communication and topics.” (Burns, 2016) 

 

4. Research Question: 

Is the Formal Approach to Grammar Teaching at flaw? Or is it the way the Approach is being used in ESL teaching 

trends at flaw? 

 

5. Research Method: 

In view of the research question, 25 English language school teachers (20 English language teachers from Govt. 

aided Bengali Medium schools & 5, from Private English medium schools) from 5 Districts of Western Bengal are 

interviewed over phone. for Primary data. A few research thesis and journals have been accessed for Secondary data. 

Over-phone interview of the participant-teachers, that lasted for almost 30 – 40 minutes, is done through a semi-

structured open-ended interview schedule. The interview schedule is built around the research component - English 

teachers’ grammar pedagogy for Voices & Narration. – with the following items to talk on:  

1. Let’s say, you are to teach your students Voices, how will you begin it? 

2. How will you explain Active Voice? 

3. Instead of a simple board work, have you ever used class activities to introduce them to grammar forms? 

4. Do you use students’ daily experiences to explain the grammar concepts? 

5. How do you evaluate to see if they have understood Voices? 

6. Will you apply the same strategy to teach them Narration? 

 

Theme: Grammar Teaching of English as Second Language 

First Cycle Coding 

Splitter Coding 

[Code type: In vivo, 

Process & Versus 

codes] 

 

Second Cycle Coding 

Sub-categories: 

[Code Type: In vivo, Process, Versus & Descriptive 

codes] 

Third Cycle Coding 

Categories: 

[Code Type: Pattern 

Code] 
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6. Qualitative Content Analysis  : 

The paper has been qualitatively content analyzed through data coding process. Qualitative Content Analysis - 

“the search for patterns in data and for ideas that help explain why those patterns are there in the first place.” (Bernard, 

2011) is generally done through Coding – “a process that permits data to be divided, grouped, reorganized and linked 

in order to consolidate meaning and develop explanation.” (Grbich, 2013). The “consolidated meaning” emerges when 

the codes are ‘synthesized’ under categories & sub-categories (Saldana, 2014). Qualitative Content Analysis of the 

interviewed data has been done under the Theme: “Grammar Teaching of English as Second Language” – through three 

coding cycles: in the First Cycle Splitter Coding [that “splits the data into smaller codable moments (Bernard, 2011)] 

has been done through In vivo Code (to “prioritize and honour participant’s voice”), Process Code (to label participants’ 

classroom teaching activities) & Versus codes (to label Bengali vs. English medium ELTs). There have been over 100 

splitter codes and, hence not been mentioned in the Table below, they have instead been significantly woven into the 

analytic discourse under Major Findings. In the Second Cycle Coding, these splitter codes have been further synthesized 

into 11 Sub-Categories using In vivo, Process & Versus Codes for purposes similar to that in the First Cycle Coding, 

Descriptive code has been added in the Second Cycle to locate the common trends in the participant-teachers’ ESL 

pedagogy. The Sub-Categories have, finally, been synthesised into 2 Categories using Pattern Coding to locate 

depersonalizing patterns in ESL teachers’ teaching trends and comparative patterns in Bengali & English Medium ELTs. 

Content Analysis of the recorded interview data has been done as follows: 

 

7. Major Findings: 

[Italicized quotes are words from the participant-teachers. Non-italicized quotes are from the referred researchers and 

educationists] 

 

Depersonalizing factors in ESL pedagogy 

Depersonalizing factors, latent in the teaching trends of ESL teachers, that dissociates ESL learners from the learning 

process has been thematically analysed under six sub-categories: 

Depersonalizing factors, latent in the teaching trends of ESL teachers, that dissociate ESL learners from the learning 

process have been thematically analysed under 7 sub-categories: 

 

Absence of language across curriculum 

ESL learners hardly ‘notice’ English language around them - they experience the language “only during English 

class”. A participant-teacher rightly points out how “children sometimes create jumbled sentences – they simply 

restructure the sentences without processing the Verbs – that sentence needs to be explained - that Voices is a change 

and not a superficial rearrangement.”. As a result, they are unable to attain Schmidt’s “Consciousness-as-Noticing". 

Being “First Generation learners” and most having “interior location” of their schools, they get help neither from their 

parents nor from their ESL teachers - the latter, presuming students will not comprehend spoken English, abstain from 

using English words even during English classes. Listening to English is limited to text reading because the rest of the 

class interactions and explanations are mostly vernacular translated. 

 

Formulaic teaching of Grammar rules 

Due to inadequate language input, although ESL learners can see the ‘form’, they do not comprehend the 

‘meaning’ (Larsen-Freeman, 2014). Without the “from-meaning mapping”, the ‘explicit grammar rules’ appear like an 

inventory of formula to be applied in grammar exercises – if it is Voices, the “interchange of Subject-Object positions”, 

use of “helping verb” and the popular use of “‘by’ are carefully “listed on the blackboard”. A participant-teacher says 

 

The First Cycle 

Splitter Coding has 

not been added here 

as they are over 100 

in number. They 

have been 

significantly woven 

into the following 

discourse under 

“Major Findings” 

1. Inadequate language input 

2. Superficial teaching trend 

3. Reteaching trend 

4. ESL as “just a subject to pass” 

5. Teacher-centricity 

6. Completing syllabus more important 

 

 

a) Depersonalizing 

factors in ESL 

pedagogy 

 

1. Similarities 

2. Translation vs. Direct Method 

3. Grammar, an inventory of rules vs. 

Grammar, an “advance—organiser” 

4. Reteaching vs. Revising grammar forms 

5. Single form vs. Mixed form Grammar 

practice 

 

 

b) Bengali Medium 

ELT vs. English 

Medium ELT 
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how he prefers to “teach Narration as per format… contain(ing) Reporting verbs and consecutive Reporting Speeches.” 

Assignments for grammar practice are not to evaluate students’ explicit knowledge of rules but to see if they are able to 

apply the ‘format’. The formulaic pedagogy resembles the PPP model, but only partly – though the grammar forms are 

presented and practiced, the Production stage is unattained. Though the PPP model is a generative grammar model, it 

ceases to be so because students are “not using what they are learning while conversing or writing”. 

 

Reteaching of grammar items, implying rote learning of rules 

Formulaic teaching, causing non-generative grammar learning, inevitably brings the need to reteach what has 

been already taught because rules, since presented as an inventory of formula, are frequently forgotten and hence need 

to be retaught. It defeats the “building block view” of the Formal Approach where language learning is “a linear process 

of acquiring one structure after another” (Burns, 2016). A participant-teacher shares how he “cannot start Voices on the 

first day” because “as they are very weak in grasping the basic concept, invariably we have to repeat what was taught 

the previous year”. The reteaching trend implies rote learning - “They cannot remember the rules, hence it has to be 

repeated.”. The non-linear, fractured learning allows no linguistic schema to develop on which new grammar knowledge 

can be constructed. ESL students may enjoy some familiarity, but on fundamental levels they remain unfamiliar with 

previous grammar forms.  

 

Injudicious Code switching 

In ESL pedagogy, vernacular counterparts of English forms are used- “Active Voice is Korti bachchok in 

Bengali.” (Grammar Translation Method) because “…(it) helps to understand better”. The vernacular counterparts, 

different both on structural & functional levels, gradually become a learning crutch for ESL students who, attempting 

to understand English forms through their linguistic schema of L1, develops unproductive knowledge of English 

grammar. It is like watching an English Movie with Bengali subtitles – they physically see English forms on the board 

but they process them in Bengali! 

 

ESL - “just a subject to pass” 

Formulaic pedagogy has altered students’ need to study ESL. ESL students’ purpose to learn grammar forms 

may vary from “passing a standardized English exam to being able to converse in English better” (Folse, 2016). Though 

ESL Grammar learning objectives in West Bengal include both, the depersonalized pedagogy forces students to view 

English as “just a subject to pass, nothing to learn from.” The resistance towards ESL production is due to its unnatural 

pedagogy, it makes English language neither a part of their ‘consciousness’, nor of their lives. Though a few may 

mention grammar use in daily living through questions like - “why do we need to learn Voices?”, or that it helps to 

“express ourselves in various way” - these frugal allusions to social usages do not include instructions on language 

production. 

 

Teacher-centricity 

Teacher-centricity is yet another depersonalizing factor, evident in the recurrence of First Person ‘I’ and of 

action verbs - ‘telling’ & ‘doing’ in almost all the statements in the interview records – as highlighted in the given 

interview excerpt (randomly selected): 

“I will have to clarify everything about Tense then I will be doing Voices – in the first class, I will be doing 5 sentences 

with them - …then I’ll go to the Simple Past Tense form – again I will be going to the Present Continuous & Past 

Continuous Tenses… – I will be starting with Assertive sentences, then I will be going for Interrogative & Exclaimatory 

sentences – so all these forms I have to teach them one by one…” 

ESL teachers are aware of student-centric methods but “we cannot always function as per the set methodologies” 

because only “10 – 12 students out of 80 will be responding properly, otherwise most will be keeping quiet.”. Researcher 

analyses that student are “keeping quiet” because of rote learning of rules. 

 

Completing syllabus more important 

Within the paradigms of Formal Approach, a favorable English language learning environment can be built 

inside the classroom, using picture-charts, English videos, impromptu speeches & games to attain Schmidt’s Noticing 

Hypothesis. But ESL teachers are seen to garb their disinterest or incapacity to build such an environment with supposed 

pressure from authority to complete the ‘long’ syllabus. Despite the ‘no pass-fail’ govt. policy, syllabus completion is 

of such significance to them that ESL teachers can “leave behind a few (students) to move forward (in order) to complete 

the syllabus”. 

The paper, however, does not generalize the depersonalizing factors. There are a few who are making individual 

efforts to increase students’ participation using humor-infused sentences as in “Shahrukh khan makes pastries” because 

“when you can make them laugh, they can relate” or through judicious use of code-switching for meaningful learning. 
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8. CONCLUSION: 

In ESL pedagogy of teachers of State-funded schools of West Bengal, the answers to the questions - Why are 

we teaching grammar? & How are we teaching grammar? - are not always connected, the Learning Objectives & the 

Learning Outcomes of Grammar teaching in ESL pedagogy of West Bengal do not complement each other due to 

depersonalizing factors, latent in ESL teachers’ Grammar teaching trend. It is hence not the Approach, but the way the 

Approach is being treated at flaw, here. There are reasons why the Formal Approach to Grammar teaching is still being 

followed in Indian schools. Communicative Approach, unlike the Formal Approach, requires high quantity of English 

language input which the vernacular dominant environment of First-Generation ESL students, cannot provide. Besides, 

all language approaches have their merits – Formal Approach is very systematic for Second Language Grammar 

teaching, especially when target language input is minimum. But its flawed application by the ESL teachers have made 

Grammar learning a “terror of the English language”. 
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