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1. INTRODUCTION:  
                  A new wave of children’s films in India has brought about a radical change in our perception of children and  

childhood, besides providing a suitable platform for theoretical debates concerning these categories. Indian mainstream 

films for children, in general, have most of the times depicted childhood within protective families, chartering the 

emotional and psychological growth of the child protagonist. The child protagonist is usually portrayed as innocent, 

virtuous, gullible and a victim of his/her circumstances. The purpose was to appeal the audience emotionally and 

reinforce the western hegemonic idea of childhood as a phase deserving protection and care from adults. Contemporary 

children’s films, in contrast, show children having broken or no family at all. They are projected as beings with a higher 

level of maturity and problem solving capacity. In I Am Kalam, the protagonist is a child who hails from a family with 

a single parent, and works in a small eatery to support himself. Inspired by the life of Dr. Abdul Kalam, he aspires to be 

self-taught and finally finds a way to get admitted in a school, where he pays for his own education. In Stanley Ka 

Dabba, the protagonist is an orphan who works in a hotel after school hours. He adopts a stoic attitude towards life and 

cultivates an ingenious talent of communicating effortlessly with the people around him. In Gattu, the child protagonist, 

also a labourer, cleverly manipulates his way to go to school. All these films, and many more acknowledge ‘other’ 

childhoods but don’t present them in a negative light as characterized by any kind of lack or deficiency. These films 

present their protagonists with qualities which have become a necessity to participate in the present global world order. 

In this context, this paper seeks to analyze the film Chillar Party, to demonstrate how children can acquire knowledge 

and agency to become successful and effective global citizens. The film, however, does not show children as going 

beyond their national boundaries and participating in activities on a global level, rather within their own country they 

learn to overcome various differential boundaries and acquire the virtues of global citizenship. 

       

Chillar Party, directed by Nitesh Tiwari and Vikas Bahl, was released in 2011. It focuses on a group of middle-

class children who lead a protected life within a gated community in Mumbai. They get disturbed with the arrival of 

another child, Fatka, who comes to work there as a cleaner, along with his pet dog named Bhidu. The children initially 

dislike Fatka and Bhidu and create numerous problems for them, but finally are able to establish a strong bond with 
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them. Problem arises when the welfare minister comes to their society for the inauguration of a park. Bhidu attacks his 

assistant and enraged by this the minister passes an order for the removal of all stray dogs from Mumbai. The only thing 

that can save Bhidu is a NOC (No Objection Certificate) from the members of the society. The children try all means to 

save Bhidu – persuading the families living in the society to sign the NOC, garnering public support through newspapers 

and finally resorting to public protest to fight for the rights of Fatka and Bhidu. They succeed in their attempts and the 

movie ends with Bhidu and Fatka getting accepted into the society. 

Though the film concerns itself with different elements of citizenship, one which stands out is the effective use 

of activism. The children resort to different forms of activism to achieve their purpose and this is what makes this film 

unique as a children’s film. A demonstration is cleverly planned and proficiently implemented by the children who are 

conscious of their rights, issues of injustices and the world around them. The film, thus, evokes questions on the very 

nature of childhood itself, which has undergone vast changes since the last few decades and is now increasingly getting 

represented in literary and cultural texts. This paper therefore seeks to understand activism as a vital aspect of global 

citizenship vis-à-vis the changing nature of childhood which is being really conducive in fostering the virtues of global 

citizenship. 

 

2. GLOBAL CITIZENSHIP : 

Global citizenship may be defined as “global awareness, caring, embracing cultural diversity, promoting social 

justice and sustainability, and a sense of responsibility to act” (Reysen and Hackett, 2016, p. 1). In a rapidly globalizing 

world today, it has become extremely significant that individuals overcome customary borders and learn to be members 

of a wider group. Education for global citizenship should commence in childhood itself to facilitate better future 

participation in global issues. The film plays a critical role in fostering a cosmopolitan attitude in children by making 

them aware of social and political issues, thereby making them eligible for global citizenship. The film, however, does 

not show children engaging with global issues. Rather, within their own society they learn to overcome class and caste 

boundaries, recognize and accept difference, fight for justice, and communicate and negotiate with others to bring about 

a positive change, thus imbibing the virtues of global citizenship. 

Globalization has effected children and our understanding of childhood in multiple ways. Children, at least 

some sections of them, are increasingly becoming involved with the trends and processes of globalization either through 

institutional education or digital and social media. Thus it becomes all the more important to analyze children’s 

citizenship, which has till now been contained in a regional or national framework, in the context of globalization. 

According to John Wall, children’s citizenship is not characterized any more by “passive membership in political 

regimes” (Wall, 2019, p. 6). Children’s “agency, voices, and participation’ have undergone a radical revision owing to 

the practices and patterns of globalization making them “active contributors to political life” (Wall, 2019, p. 6). Children 

today are more politically aware and are increasingly “exercising citizenship on their own behalf, such as through civil 

rights, social media, grassroots campaigning, children’s commissioners, child and youth parliaments, children’s labor 

movements, and the like” (Wall, 2019, p. 6). 

Global citizenship is not a legal status rather an attitude, an acknowledgement of one’s responsibility and duty 

towards people and issues in the wider world and a desire to contribute to progressive transformations through 

participation and performance. The films endorses a “cosmopolitan” view of international children’s citizenship which 

according to Cockburn, is a “recognition of interdependence is a foundation stone of a civic society that is vibrant, 

tolerant and welcoming” (Wall, 2019, p. 6). Cosmopolitan citizenship has been theorized differently by different 

theorists. According to Martha Nussbaum, all people are “above all, citizens of a world of human beings, and…they 

have to share this world with the citizens of other countries” (Wall, 2019, p. 8). Kwame Anthony Appiah argues that 

cosmopolitan citizenship ethic recognizes that “we have obligations to others, obligations that stretch beyond those to 

whom we are related by the ties of kith and kin, or even the more formal ties of a shared citizenship” (Wall, 2019, p. 8). 

For Peter Singer, cosmopolitan citizenship entails, “doing the most good you can do” as a member of a shared planet 

regardless of geographical proximity” (Wall, 2019, p. 8). In the film under analysis, this recognition of interdependence 

is invoked in the children both through empathy, sympathy and intellectual understanding. These ideas are highly 

endorsed through the character of Fatka and other children in the group. Though Fatka is not a legal resident of that 

society, he earns his citizenship by helping those around him. First he helps the group of children by playing for them 

in their cricket team and making them win. Then he helps another character named Googly find a job. He earns his place 

in that society though his participation. The other children also help Fatka to retain his job and his pet Bhidu through 

activism. These children assert their citizenship in different ways. 

The UN treaty of the Convention on the Rights of the child emphasizes on participatory rights i.e. “freedom of 

expression and assembly” (Wall, 2019, p. 9). More so, the film keeping in mind these rights, shows children’s effective 

use of the public space (other than schools and other spaces specifically designed for children) which has long been 

considered the arena of the adults. The film also defies the CRC’s condition that the freedom of expression is only for 
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the child “who is capable of forming his or her own views” only in matters “affecting the child” with due weight “in 

accordance with the age and maturity of the child” (Wall, 2019, p. 9). According to many critics this kind of a division 

is in keeping with the western ideas of an ideal childhood. The film gives opportunity to Fatka to express his opinion 

and empowers him to a certain extent. 

The film also, very judiciously, links global citizenship training with institutional education. Theorists have 

claimed that the content and practices of education which are designed by keeping national cultural values and 

conventional patterns of thought in mind sometimes end up reinforcing certain hierarchies and justifying certain 

prejudices. The film introduces an interesting twist by incorporating ubiquitous concepts, usually taught on a national 

level, and reinterpreting them in a global context. Ideas like, “A friend in need is a friend indeed”, “One must do what 

is right, even if it displeases certain people”, “Let’s make this world a better living place for everyone” are universal 

ideas that can be applied successfully to any culture, any nation. By doing so the film proposes a solution as to how 

nations can overcome problems of creating a national level curriculum which can be in keeping with the global ethics 

as well. It is not about what is to be included in the curriculum but how it is to be taught so as to foster a larger and a 

better perception of humanity on a global scale. 

 

3. ACTIVISM : 

Among the various defining features of global citizenship, one is “a sense of responsibility to act” (Reyson and 

Hackett, 2016, p. 1). Activism has evolved into a very important component of citizenship triggered by various processes 

accelerated by globalization. According to Duncan Green activism today is “driven by several factors: rapid increases 

in literacy and access to education (particularly for women), a greater openness to political activity, and the spread of 

new norms regarding rights and justice” (Green 180). Urbanization has turned cities into places of multiple opportunities 

resulting in demand and conflicts. Technology has increased “the spread of social media and mobile telephones, which 

greatly expand the possibilities of networking among large groups” (Green, 2016, p. 180). All of these factors are 

directly or indirectly related to Globalization and hence, it can be concluded, that activism has also surfaced as a notable 

feature of global citizenship practice. The film deals with multiple aspects and interpretations of activism and their 

implications for global citizenship. 

Activism, in the film, is depicted as an effective way of learning about the virtues of global citizenship because 

it connects all other virtues by putting them into practice. Children learn what is right by engaging in acts which are 

right. Activism in the context of the film moves beyond the demonstrative form of open protest and rallies, to 

accommodate radical and creative ways of thinking, potent discussions, formation of ideologies independent of 

conservative and parochial structures of thought. For example, the children put in a lot of thought to come up with a 

forceful catchline for their news on Fatka and Bhidu to garner public support - “The Boy who Talks with His Dog”. The 

children very cleverly use the age old idea of the affinity of children to animals but adapt it to suit their own purpose. 

Conventional texts for children usually portray a similarity between children and animals. Both are seen as powerless, 

unable to articulate and dependent on adult care. Fatka and Bhidu express themselves to each other in their own ways 

and by doing so they resist the conventional image of powerlessness. This particular catchline also subverts the 

conventional literary tradition of the representation of animals as metaphors or symbols. Similarly, their slogan during 

their protest is “Bhidu vs. Bhide”, Bhide being the minister against whom the children protest. These linguistic 

constructions imply larger ontological and epistemological meanings. These slogans make the existence of Fatka and 

Bhidu visible. The second slogan brings into light and resists the centuries old colonization of human beings over other 

forms of life; every living creature has an equal share in this world and right to fight for justice. 

Activism is also a form and medium of participation in the process of upliftment of the society. According to 

Edda Sant et al (2018), “liberal democracies privilege certain forms of participation over others. Although there is a 

wide range of participatory activities from voting, to rioting, to radical forms of non-participation, education for 

participation in liberal democracies seems to be reduced to an electoral participation…from which certain citizens feel 

(or perhaps are) excluded. For instance, concerns have been raised in relation to the lack of possibilities for children and 

young people to contribute in democratic societies and the tokenistic character of the few opportunities of participation 

directly addressed to them” (p. 235). Activism in the film thus paves way for a productive form of participation based 

on inclusion and democratic values. Active civic engagement has become one of the key components of productive 

citizenship and activism has come to be identified as a crucial form of civic engagement which can bring about positive 

change in society. This also paves way for learning the virtues of global citizenship. 

Activism also has the capacity to create space for the recognition and empowerment of what Marx has termed 

as the “lumpen proletariat”, a category which globalization has been instrumental in creating (Sant et al., 2018, p. 238). 

Asylum seekers, refugees, migrants, etc are the ones who come in this category. They are ‘stateless’ and without any 

history, in the sense that they lack any kind of affiliation to any particular place. Similarly, Fatka is an economic migrant 

who travels wherever he gets any kind of employment. These kind of people lack rights, recognition and spaces to 
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demand democratic justice. Activism provides an alternative space which opens up possibilities of their participation 

and call for justice. Fatka decides to leave when he is removed from his job even though he knew it was wrong. But the 

other children, through activism, create a space for fatka to express his opinion and fight for justice. 

This film, as mentioned above, associates global citizenship with education. Activism being one of the facets 

of global citizenship, has also been linked with education in this film. The message proclaimed is that, activism need 

not be performed separately only through violent revolutionary activities. It can be practiced through simple and ordinary 

acts which encourage a liberal perspective. But activism is not just about learning new ideas and putting them into 

practice. It requires a process of learning, unlearning and relearning (Curley et al., 2018, p. 590). Citizens learn new 

forms of knowledge by unlearning obsolete patterns of thought. This encourages a new process of relearning which 

leads to an altered perception of the world. The children in the film learn new truths about humanity and life once they 

come into contact with Fatka. This leads to their unlearning of  the traditional forms of knowledge like the hierarchy 

between adults and children, human and animals, children being dependent on the support of adults to fight for justice 

etc. and relearning old concepts in a new way like the interpretation of old sayings in the discussion – “True friends help 

each other”, “Never break your promises”, “Courage lies in overcoming your fears”, “A friend in need is a friend 

indeed”, “It is easy to hate but love is more powerful”, “Animals also want to be loved and care for”, “Let’s make our 

country a place where people care for each other”. According to Curley et al. (2018), education and most “often formal 

education in the global North/West (USA, UK and Europe), and elsewhere via (neo)colonialism and globalization, is 

rooted in humanism, produced by Enlightenment/colonial ideas” (p.  592). Therefore, though education may be 

appreciated as a medium of achieving equality, it has also functioned as a manipulative instrument for perpetuating 

oppression. Thus, though the content of education remains the same, the children provide a different interpretation to it, 

thereby initiating new ways of thinking. 

In the film children also resort to the demonstrative form of activism in the form of protest. Since demonstration 

requires the presence of the participants in a public space, the appropriate use of it is very necessary to convey the 

intended message. According to Ikeno and Watanabe (2018), one of the crucial aspects of activism is the sagacious use 

of public spaces. They suggest “In public spaces, people cannot just reveal their inner selves and feelings directly. 

Rational and composed expression is required. In such situations, what is required is not supposition that the actions of 

the speaker will accord perfectly with what she/he thinks, but rather the intelligence of being able to distinguish between 

different personas” (p. 533). Given the fact that public places are mostly adult spaces, the children in the film have been 

shown to be making a very prudent use of this space. They are vocal but not loquacious, active but not aggressive, 

sympathetic but not emotional. Even while talking to the media, they are very calm and composed in putting forward 

their proposition. What is also important is the way they organize their protest. They call it a “chaddi march”, rallying 

only in their undergarments. Nudity may appear to be a little obscene in this context, but it has deep political and cultural 

implications. It emblematizes both vulnerability and visibility. Just like the naked human body is vulnerable to harmful 

factors, children, even today, are the most vulnerable group subjected to the control of adults. Visibility is achieved in 

two ways through the “chaddi march”. Phillipe Aries in his famous book Centuries of Childhood has argued that 

childhood is a modern phenomenon and did not exist as a separate stage earlier. Children were treated as miniature 

adults. Today everything – from clothes to toys- is made separately for children. By discarding everything which tags 

them as children - and therefore childish – they make themselves visible as human beings who should be taken seriously. 

Secondly, the various discourses on childhood have made the actual children invisible. This invisibility has been further 

intensified by the ideologies of care and protection which have pushed the children into the domestic sphere, delineating 

the home as the ideal space for children. By exposing their corporeal bodies in a public space i.e also an adult space, 

they gain visibility as beings independent of adult ideologies. 

Another public/adult space that the children engage with to communicate their proposition is the media. They 

are invited by a news channel for a debate with the minister to prove their claim to retain Bhidu. The media space is a 

delicate space which requires careful handling of matters, cautious use of language and competence to engage in 

intellectual conversation. Here also the children display a remarkable ability to handle adult orientated public spaces. 

The minister’s and the children’s arguments are based on antipodal intellectual traditions. The minister bases his 

justifications on the logic of Enlightenment thought which functions primarily through binaries and defense of 

hierarchies. Thus, Bhidu, an animal, is a projected as a threat to the human members of the society and therefore, the 

children who defend Bhidu are equally illogical in their demands. He draws sharp distinctions between right and wrong, 

lawful and unlawful. The children, on the other hand, ground their rationalizations on post-structural and postmodern 

thought, generating a more democratic outlook on the matter. For them right and wrong are contextual. The children 

very cleverly do not express their opinions directly, rather quote from their school textbooks. This again has further 

denotations. School syllabuses for children are very meticulously designed by adults to initiate them as functional and 

complying members of the society. Since the children use this knowledge as their defense, their arguments in a way 

become irrefutable. 
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As discussed above, the cosmopolitan view of citizenship stresses upon interdependence between citizens for 

constituting a prosperous society. But unfortunately, “narratives on citizenship privilege human lives and discount the 

violence against ecology and non-human subjects, as well as forget the interdependent relationship between social and 

ecological justice (Curley et al., 2018, p. 591).” The film in this sense marks a radical move to acknowledge the non-

human forms as important part of the world and our responsibility to it. The children stand up for Bhidu and its rights 

so that the world appears to be a more equitable place. 

 

4. POSTCHILDHOOD : 

All the above discussion on globalization, citizenship, activism and the involvement of children in them, 

compels us to reconsider our conceptions about the nature of childhood. It is common knowledge that childhood is a 

socio-cultural conception and has changed along with changing socio-cultural practices. But since the last few decades 

due to the unprecedented expansion of globalization, widespread use of social media, changes in policies regarding 

children etc. the theoretical propositions of childhood have moved beyond their traditional boundaries. Earlier, in the 

Middle Ages, as suggested by Phillepe Aries, childhood as a separate phase was not acknowledged. Modernity gave 

birth to the idea of childhood, or rather, the idea of an ideal childhood which dominated the literary and cultural 

imagination for quite a long time. A little later it was argued that there exist different kinds of childhoods and each must 

be recognized and validated. Nevertheless in all the above cases there existed a definite understanding of childhood with 

all its features, as distinct from adulthood. But today the idea of childhood has evolved into something very different 

from earlier interpretations. This paper terms this phase as Postchildhood for various reasons as the following discussion 

reveals. 

Postchildhood, in the literal sense, suggests a stage after childhood. But what does this exactly mean? Has 

childhood come to an end? Can it ever come to an end? Neil Postman (1982), one of the first theorists to talk about the 

end of childhood, says that the “electric information environment is “disappearing” childhood” (p. 98). The 

disappearance of childhood can be attributed to various reasons – the clothing industry, Television, training in various 

fields which help children attain adult-level competence and of course the video games which show children in a world 

where they have to fight like adults for survival. While not invalidating Postman’s arguments completely, one can still 

observe a few gaps in it. First, he speaks only about the exposure of children to the negative aspects of adult life. For 

him it is only the destruction of innocence which has brought childhood to an end; Second, he assumes children to be 

only passive consumers of information given by the media. This paper argues that the idea of postchildhood entails a 

lot of other things. 

Childhood as a biological category, denoting a certain phase in a person’s life will never come to an end. What 

has ended is the western hegemonic idea of an ideal childhood as a phase of innocence, becoming, requiring adult 

supervision, support, care and protection. But this destruction of innocence, as mentioned in Postman’s book, does not 

necessarily imply that children become corrupted. As substantiated in the film discussed above, awareness and 

knowledge can have a highly positive influence on children. Children today, like adults are more independent, they 

know how to use their independence in an appropriate manner, they are more aware of their agency and rights as 

children, as human beings and as citizens of an independent nation. Further, children are not just passive consumers of 

the media. As is shown in the film, they effectively use the social media to disseminate information for gaining public 

support. What is noteworthy is the way they use the trope of the “breaking news” which they must have encountered in 

the media. Postchildhood also refers to a change in the way children have been perceived and portrayed in literary and 

cultural imagination. Children usually are seen as highly emotional and instinctual beings, incapable of making rational 

choices. Contrary to this, the film shows that children today can strike a balance between their emotions and their 

intellect and make beneficial rational choices. 

Postchildhood also refers to a taxonomical problem of categorizing. Earlier childhood was considered to be a 

definable category because the category of adulthood was considered to be a fixed and absolute category. But today 

with other categories like teenage, youth, adolescence along with adulthood, childhood is difficult to define and 

categorize. Where does each phase begin, where does it end? What are the unique features of these categories? These 

questions are becoming more and more difficult to answer. These categories overlap. It is through the recognition of 

postchildhood that the implementation of global citizenship education can become more effective and easy. 

Different virtues of global citizenship are projected through the upper class children and Fatka in various degrees 

which also indicate the emergence of postchildhood. Fatka represents a nomadic sensibility – ability to move around to 

fulfill his economic necessities, lack of attachment and sense of belonging to any particular place, quick adaptability to 

his surroundings, and possession of basic life skills for survival even in unfavourable circumstances. These are qualities 

which are essential for anyone who wants to be a part of a globalized world today where frequent migrations have 

become crucial and inevitable. Fatka is initially not accepted by the children in the society, a situation characteristic of 

a typical migratory experience. Fatka’s inclusion into the children’s group is also symptomatic of a new global order 
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where traditional markers of identity like caste, class, ethnicity etc. do not matter anymore. Fatka gets included in the 

group because of his ‘merit’ of playing cricket, his ability to contribute productively to the larger society.  The other 

children in the society show an awareness of injustice and desire to eliminate it, knowledge of human rights, and an 

aspiration to create a more tolerant and inclusive society. These are also important virtues necessary for becoming global 

citizens. They help Fatka in his pursuit of justice by connecting with other children and generating public support for 

him. All this becomes possible because the children in the film move beyond the romantic narrative of the ideal 

childhood, and take the responsibility of fighting the rules of the adult world for the sake of doing what is right. 

 

5. CONCLUSION: 

The film deals with an unconventional theme. It brings together the legal and political rights of children 

belonging to different classes along with the rights of animals. It is an offbeat take on the affinity between animals and 

children, a relationship which has been idealized by children’s literature in many ways. It does talk about their emotional 

bonding but through an awareness about each other’s rights. According to Misco (2018), “Global citizens understand 

how the world works, are willing to take participatory action to meet global challenges, and are “outraged by injustice” 

(p. 364). Though the mode of the film is moderately satirical, it nevertheless deals with a serious issue in a very though 

provoking manner. 
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