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Abstract: Teacher education institutions play a vital role in shaping competent and committed future educators.
The National Education Policy (NEP) 2020 envisions instilling in learners a deep-rooted pride in being Indian in
thought, spirit, intellect, and actions. Achieving this vision requires institutions to provide not only financial aid
but also academic, emotional, and psychological support. Holistic development, through continuous assessment
and comprehensive student support, is essential for preparing future teachers and ensuring quality learning
outcomes. A significant challenge remains the failure to recognize and nurture students' individual talents. This
paper examines student support and professional preparedness practices in teacher education institutions, aiming
to address these gaps and enhance the learning experience.

Keywords: Teacher education institutions support holistic growth of student-teachers.

1. INTRODUCTION

Teacher education is a dynamic and evolving process shaped by ongoing social, cultural, political, and

technological changes. As society progresses, teacher education systems must adapt to ensure that educators are
equipped with the skills to integrate technology, foster critical thinking, and prepare students for an ever-changing world
(Darling-Hammond, 2012). Covering various levels of education, teacher training responds to distinct developmental
needs: at the pre-primary and primary stages, it emphasizes foundational skills such as literacy, numeracy, and socio-
emotional growth, whereas at the secondary level, the focus shifts toward subject-specific knowledge and analytical
thinking (Singh & Yadav, 2018).
Beyond content delivery, teacher education aims to support the holistic development of student-teachers. This includes
enhancing both cognitive and emotional intelligence, encouraging reflective practice, adaptability, and a commitment
to continuous improvement. Moreover, it prepares future teachers to manage diverse classrooms and promote inclusive
education (Kaur, 2017).

The overarching goal of teacher education is to enhance the quality of education, recognizing that well-trained
teachers have a profound impact on student achievement. Therefore, investing in teacher education is critical for
nurturing creativity, critical thinking, and academic excellence (Kumar & Sharma, 2015). Effective teacher preparation
demands a combination of subject mastery, sound pedagogical techniques, and ongoing professional development. To
remain relevant, teacher education programs must continuously update their curricula to reflect current research, global
trends, and best practices (Sharma & Reddy, 2019). This includes integrating educational technology, fostering
emotional intelligence, and equipping educators to effectively address classroom diversity.

2. Rationale of the study
The rationale for this study serves as a foundational step in the research process, offering the researcher a
comprehensive understanding of existing work in the field. In particular, investigating student support and progression

Available online on - WWW.IJRCS.ORG Page 12


https://ijrcs.org/

~Z
=°

N,
|4

INTERNATIONAL JOURNAL OF RESEARCH CULTURE SOCIETY ISSN(O): 2456-6683
Monthly Peer-Reviewed, Refereed, Indexed Journal [ Impact Factor: 9.241 ]
Volume -9, Issue - 6, June - 2025

> 4

1JR

in Meghalaya provides valuable insights into the current practices and challenges faced by teacher education institutions
in the region.

Student support encompasses assistance provided both within and beyond the classroom to ensure all students
succeed, with the goal of minimizing dropout rates. This includes actively nurturing students in need, engaging them
meaningfully, and helping them build core values. Student progression, meanwhile, refers to the structured process
through which students successfully complete required coursework to advance through each semester in a teacher
education program. Together, student support and progression serve as key indicators of academic success and overall
student-teacher development. Research shows that effective teaching is closely tied to the quality of teacher training
(Sharma, 2000; Farooq & Shahzadi, 2006).

Hargreaves (2006) identifies critical factors necessary for supporting student development, including student
voice, formative assessment, metacognitive learning, technology integration, curriculum guidance, mentoring,
workforce development, and thoughtful school design. However, Hart et al. (2004) argue that teachers' preconceptions
about students' abilities can limit student achievement, especially when instructional planning fails to accommodate
diverse needs. This “self-fulfilling prophecy” continues when programs are merely adjusted as an afterthought, rather
than being inclusively designed from the outset. As Kaur (2017) explains, students’ emotional well-being directly
influences their academic and social success. Goswami (2015) adds that involving students and teachers in decision-
making processes and fostering a sense of belonging significantly enhances their well-being. This aligns with Edwards
et al. (2020), who highlight that an inclusive and supportive school environment is crucial for sustained academic
achievement.

Early intervention also plays a vital role. Sharma and Agarwal (2013) emphasize the importance of identifying
academic challenges early to provide timely support, thereby improving students’ academic recovery. Hemanth and
Singh (2017) demonstrate that well-designed remedial programs tailored to specific learning gaps can significantly boost
academic outcomes. Creating a non-judgmental learning environment is equally important. Gupta and Reddy (2019)
emphasize that when students feel safe asking questions and making mistakes, it reduces the stigma associated with
academic difficulties. Similarly, Rajan and Kapoor (2015) show that fostering a sense of belonging and offering diverse
learning strategies helps struggling students feel more included. Pianta (2008) found that positive student-teacher
relationships increase motivation, engagement, and personal growth, while Davis (2009) noted that teachers who build
personal connections with students contribute to better classroom dynamics.

Larkin (2014) found that teacher care leads to greater student confidence, participation, and academic success.
Dabbagh and Kitsantas (2012) highlight that in virtual settings, the effectiveness of teacher-student interactions depends
largely on the teacher’s ability to create a supportive and interactive environment. Financial barriers are also significant.
Maringe (2010) observed that the rising cost of higher education presents challenges for students and families,
influencing access and success. Sukumar and Rao (2015) note that increasing tuition fees have led to growing concerns
about affordability and have prompted calls for reform in financial aid and institutional policy. According to Agarwal
(2018), varying fee structures have created disparities in access to quality education.

School leadership plays a critical role as well. Hargreaves (2011) found that principals who communicate with
emotional intelligence and encouragement are better at fostering a positive school climate. Bass (2008) concluded that
leaders who communicate with empathy inspire both staff and students.

Counsellors are instrumental in supporting the academic, emotional, and psychological needs of teacher
candidates. Brock and Grady (2014) emphasize that counselling enhances teacher effectiveness in the classroom.
McCray and Beachum (2014) note that such support helps teacher candidates cope with challenges related to workload,
classroom management, and career decisions. Gibson (2017) adds that counselling services help equip educators with
the resilience needed to handle the emotional demands of teaching. Kaur and Mehta (2020) highlight that supportive
counselling environments encourage open expression and reduce emotional stress among teacher candidates.

Parental engagement is also crucial. Nair and Rathi (2017) note that meeting with student-teachers’ parents
helps educators understand familial backgrounds and expectations that may affect professional development. Bhagat
(2016) emphasizes that this interaction creates a sense of shared responsibility for the student-teacher’s growth. Patel
and Kaur (2019) stress that feedback mechanisms allow institutions to respond effectively to challenges such as resource
shortages, infrastructure gaps, or lack of mentorship. Kumar and Reddy (2018) argue that institutions that value feedback
foster a culture of continuous improvement where student voices are genuinely heard.

Experiential learning through educational tours can also be impactful. Kumar and Pandey (2014) found that
visits to rural or underprivileged areas help teacher candidates understand the realities faced by marginalized
communities. Sharma and Soni (2020) underline the importance of clearly defined objectives and structured reflection
before and after such experiences. According to Gupta and Sharma (2016), even in the absence of full-time medical
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staff, institutions should ensure that basic healthcare is accessible. Singh et al. (2018) advocate for having an infirmary
stocked with basic supplies, while Jones and Williams (2019) emphasize the importance of easily accessible first-aid
kits to handle emergencies effectively.

3. Need and Justification of the Study

Teacher education is a program dedicated to educating, researching, and training individuals to teach at all
educational levels, from pre-primary to higher education. It aims to develop teachers’ proficiency and competence to
meet the demands and challenges of the profession. According to the Goods Dictionary of Education, teacher education
encompasses all formal and informal activities that prepare individuals for teaching responsibilities. It is founded on the
belief that teachers are made, not born, emphasizing that teaching is both an art and a science. Teacher education
programs focus on equipping teachers with the knowledge, skills, and attitudes necessary for effective teaching. This
study aims to explore how teacher education institutions in Meghalaya support student-teachers in their professional
development and prepare them to be effective educators at both primary and higher education levels.

4. Statement of the problem

The importance of quality teachers at the primary and secondary levels cannot be undermined. Teacher
education has acquired recognition as an integral part of the education system to form good and effective teachers at the
elementary and secondary school levels. Thus, from the review of related literature and the need and justification of the
study, the investigator has stated the problem of the study as: “Educational Support and Professional Preparedness
Practices in Teacher Education Institutions in Meghalaya.”

5. Operational definition of the Term used

Educational support and professional preparedness practices involve providing assistance to help students
succeed both academically and professionally. This includes advising, counselling, mentorship, and access to resources.
Student progression ensures that learners advance while meeting required standards, which is monitored through
assessments, feedback, and remedial support. A strong support system builds students’ confidence and teaching skills,
preparing them to face classroom challenges effectively. Focusing on both educational support and professional
preparedness enhances the quality of education and equips graduates to create positive learning environments.

6. Objectives of the study
“Educational Support and Professional Preparedness Practices in Teacher Education Institutions in Meghalaya”.

7. Methodology
Research Method: The descriptive survey method is followed in the present study.
Tools: The tools for the study include:

e Semi structured interview schedule given to the Principal

e Questionnaires given to the teacher-educators and student-teachers.

8. Population and Sample

The population and sample for the study includes the principals, teacher-educators and student-teachers of CTEs and
DIETs of Meghalaya

8.1. Population

Table 1: Representing the population of Principals, Teacher-Educators and Student-Teachers

Institutions Principals Teacher Educators Student-Teachers
CTEs 5 35 250
DIETSs 8 112 400
Total 13 147 650

8.2. Sample
Table 2: Representing the sample of Principals, Teacher-Educator and Student-Teachers

Institutions Principals Teacher Educators Student-Teachers
CTEs 3 21 45

DIETs 8 112 120

Total 11 133 165
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9. Data Analysis

Table 3: Educational Support and Professional Preparedness Practices

College of Teacher Education (CTEs)

District Institute of Education and Training

Educational (DIETs)
Support and Principals Teacher- Student- Principals Teacher- Student-
Professional (N=3) educators teachers (N=45) | (N=8) educators teachers
Preparedness (N=21) (N=112) (N=120)
Practices
Yes | No Yes | No Yes No Yes | No Yes | No Yes | No
1. Does the college | 3 0 21 0 45 0 8 0 112 |0 120 |0
make student-
teachers and (100 | (0%) | (100 | (0%) | (100% | (0%) (100 | (0%) (100 | (0%) | (100 | (0%)
teacher-educators %) %) ) %) %) %)
feel at home?
2. Does the college | 3 0 21 0 45 0 8 0 112 |0 120 |0
provide support to
student-teachers (100 | (0%) | (100 | (0%) | (100% | (0%) (100 | (0%) (100 | (0%) | (100 | (0%)
who are struggling %) %) ) %) %) %)
academically?
3. Do you, the 3 0 21 0 8 0 112 |0
principal, and the
teacher-educators (100 | (0%) | (100 | (0%) - - (100 | (0%) (100 | (0%) - -
hold personal %) %) %) %)
meetings with
student-teachers
who are struggling
academically?
4. Does the college | 3 0 21 0 45 0 8 0 112 |0 120 |0
provide support to
student-teachers (100 | (0%) | (100 | (0%) | (100% | (0%) (100 | (0%) (100 | (0%) | (100 | (0%)
facing financial %) %) ) %) %) %)
difficulties with
their fees?
5. Does the principal | 3 0 21 0 45 0 8 0 112 |0 120 |0
give encouraging
talks to the student- | (100 | (0%) | (100 | (0%) | (100% | (0%) (100 | (0%) (100 | (0%) | (100 | (0%)
teachers? %) %) ) %) %) %)
6. Does the college | 3 0 21 0 45 0 5 3 70 42 75 45
organize sessions
where experts (100 | (0%) | (100 | (0%) | (100% | (0%) (62. | (37.5 |(62.5|(37.5 |(62.5 (375
provide motivational %) %) ) 5%) | %) %) %) %) %)
guidance to student-
teachers and
teacher-educators?
7. Does the college 1 2 7 14 15 30 0 8 0 112 |0 120
provide access to a (33.33
professional (33.3 | (66.6 | (33.3 | (66.6 %) (66.67 | (0%) | (100% | (0%) | (100 | (0%) | (100
counsellor for 3%) | T%) | 3%) | T%) %) ) %) %)
student support?
8. Does the college | 3 0 21 0 45 0 8 0 112 |0 120 |0
conduct regular
meetings with the (0%) (0%) (0%) (0%) (0%) (0%)
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parents of student- (100 (100 (100% (100 (100 (100
teachers to discuss %) %) ) %) %) %)
their progress?
9. Does the college | 3 0 21 0 45 0 8 0 112 |0 120 |0

0 () 0
gfﬁﬁg %f;ﬁf ' 100 | (0%) | (100 | (0%) | (100% | (0%) ((,/1 g) 01 0%) E/S) 01 0%) E/S) 0| %
student-teachers %) %) )

regarding their
academic and
campus experience?

10. Does the college | 3 0 21 0 45 0 0 8 0 112 |0 120
schedule specific

. (100 | (0%) | (100 | (0%) | (100% | (0%) (0%) | (100% | (0%) | (100 | (0%) | (100
days for the different %) %) ) ) %) %)
tours?

11. Does the college | 2 1 14 7 30 15 1 7 14 98 15 105

provide access to (66.6 | (33.3 | (66.6 | (33.3 | (66.67 | (33.33 | (12. | (7.5 |(12.5 | (87.5 | (12.5 | (87.5
medical support for | 7%) | 3%) | 7%) | 3%) | %) %) 5%) | %) %) %) %) %)
students and staff?

The analysis of the above table highlights Student Educational Support and Professional Preparedness Practices
in Colleges of Teacher Education (CTEs) and District Institutes of Education and Training (DIETs), focusing on key
themes such as Emotional and Academic Support, Financial Assistance, Encouragement and Counselling, Parent
Engagement, Feedback Mechanisms, and Health Support.

All respondents affirmed that the colleges foster a welcoming environment for student-teachers and provide
academic assistance, achieving 100% agreement. There is a strong commitment to personal engagement, with principals
and teacher-educators meeting students who struggle academically. In addition, all CTEs and DIETs indicated that the
institutions assist those facing financial difficulties. While all CTEs and DIETs confirmed that principals give
encouraging talks, responses from DIETs regarding external motivational speakers were mixed, with 62.5% affirming
this practice and 37.5% not. In this regard, the principal expressed, “The college does not currently arrange for experts
to give motivational talks to student-teachers. Although the institution recognizes the importance of inviting speakers,
this has yet to be implemented. We will make efforts to start this practice in order to keep both teacher-educators and
student-teachers updated” (Principals of three DIETs). The presence of counsellors varied, with only 33.33% of CTEs
having a dedicated counsellor, while 66.67% of CTEs and 100% of DIETs lack counselling services. The principals
noted, “The college does not have a designated counsellor, however, the institution believes that the principal and
teacher-educators provide counselling to student-teachers based on their individual needs” (Principals of two CTEs
and principals of eight DIETs). Health support was inconsistent, as 66.67% of CTEs and only 12.5% of DIETs reported
the availability of medical services, while 33.33% of CTEs and 87.5% of DIETs indicated a lack of medical support,
highlighting a need for improvement in this area. The principals expressed, “The college does not have dedicated
medical support available, as the institution does not perceive it as necessary. However, it does maintain an infirmary
room stocked with medicine for minor ailments, such as colds and coughs, as well as a first aid box ” (Principal of one
CTE and principals of seven DIETS).

Furthermore, all respondents confirmed regular meetings with parents, reflecting a commitment to family
involvement in education, and there was unanimous agreement on collecting feedback from student-teachers,
emphasizing the importance of understanding their needs. The data reflects a vigorous framework for student support
and progression, characterized by comprehensive emotional and academic assistance, parental engagement, and
effective feedback mechanisms. However, the mixed responses regarding counselling and health services suggest
opportunities for further enhancement of student well-being and success.

10. Discussion

The study found that all institutions foster a supportive environment that helps both teacher-educators and
student-teachers feel at home, contributing to their overall performance. These findings align with the study by Sharma
and Kumar (2015), which emphasizes that a positive institutional climate is critical in fostering a sense of belonging
among both students and educators. This is further supported by research from Singh and Verma (2017), who found that
teacher-educators who feel welcomed and supported by their institution are more likely to perform well and develop
strong relationships with students. In addition, the study by Sharma and Gupta (2016) found that principals play a key
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role in identifying students who need additional academic support and in creating an environment that fosters learning.
Moreover, Mishra (2019) suggests that the active involvement of principals in monitoring student progress and
providing timely interventions can prevent academic failure among student-teachers.

Furthermore, Sharma and Kumar (2017) argue that principals can facilitate access to scholarships, financial aid,
or flexible payment plans to support students in need. Research by Gupta and Yadav (2018) emphasizes that a proactive
approach from school leadership in identifying financially struggling students and offering targeted interventions can
increase retention rates in teacher education programs. In line with this, Singh et al. (2019) found that financial support
systems, such as fee waivers and student loans, significantly improve academic outcomes by reducing the stress caused
by financial insecurity among students. In addition, Smith and Johnson (2015) found that motivational talks and guest
lectures positively impact student-teachers' engagement and professional growth. As Sharma (2019) points out, such
initiatives help keep educators updated with the latest pedagogical trends and boost their confidence. Kumar and Sharma
(2017) add that in the absence of a formal counsellor, the role of the principal and teacher-educators becomes crucial in
addressing the emotional and psychological needs of students.

Moreover, Sharma and Verma (2016) highlight that regular communication between parents and educational
institutions plays a crucial role in the academic success and well-being of students. Studies by Kaur and Yadav (2017)
further underscore that involving parents in the education process not only improves student engagement but also builds
a strong partnership between the institution and the family. Mishra (2019) emphasizes that when principals actively
facilitate such meetings, it helps create a supportive and collaborative environment that contributes to the holistic
development of student-teachers. According to Singh and Verma (2016), educational tours offer invaluable learning
experiences and are an integral part of teacher education programs. Effective scheduling of such tours, as highlighted
by Sharma and Gupta (2018), allows students to benefit from immersive learning while maintaining a balance with their
academic responsibilities. Leadership in organizing these activities is critical, as pointed out by Mishra (2020), who
argues that principals must ensure these tours are well-planned to align with curricular objectives and provide practical
learning opportunities. Finally, Gupta and Sharma (2016) emphasize that providing basic medical facilities in
educational institutions is essential to ensure the well-being of students, even in the absence of dedicated medical staff.
Jones and Williams (2019) further argue that maintaining an accessible first aid kit ensures students receive prompt care
in case of injuries or sudden illnesses.

11. Implications

i. A significant number of Colleges of Teacher Education (CTEs) and District Institutes of Education and Training
(DIETs) do not have designated counsellors. Principals need to address this gap and provide student-teachers
with access to professional emotional and psychological support, which is crucial for their well-being and
academic success.

ii.  The use of motivational speakers varies across institutions. Principals should recognize the value of such
sessions and take steps to organize them regularly, as many student-teachers miss out on morale-boosting
experiences that can enhance their motivation, confidence, and professional development.

iii.  Financial assistance mechanisms are often unclear or difficult for students to access. Principals must be aware
that student-teachers sometimes face financial hardships and should work towards implementing transparent
and supportive financial aid systems to help them continue their education without undue stress.

iv.  Principals should actively engage parents in the educational process, as doing so fosters a supportive
environment and contributes to the holistic development of student-teachers. Regular communication between
institutions and families helps align expectations and builds a collaborative support system.

v.  The regular collection and analysis of feedback from student-teachers enable institutions to identify areas of
improvement in teaching practices. This process is essential for enhancing the overall quality of teacher
education and addressing student needs effectively.

vi.  Providing personalized academic and emotional support is vital. Principals and teacher-educators should focus
on offering tailored assistance to help student-teachers overcome challenges, boost their confidence, and achieve
better learning outcomes.

vii. A comprehensive support system that addresses multiple dimensions of student-teachers’ well-being is
necessary. Principals can lead efforts to ensure the availability of academic guidance, emotional counselling,
financial aid, and basic health care, fostering a well-rounded and supportive learning environment.

viii.  Health services, including medical assistance and first aid, are often lacking, especially in DIETs. Principals
need to recognize this shortfall and work towards improving basic health infrastructure to ensure prompt and
effective care for student-teachers.
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12. Suggestions
i.  Establish professional counselling services to address the emotional and psychological needs of student-
teachers.
ii.  Regularly invite motivational speakers and experts to inspire and engage student-teachers.
iii.  Expand scholarships, fee waivers, and emergency funds to support financially struggling students.
iv.  Organize regular parent-teacher meetings (including virtual options) and maintain open communication
channels.
v.  Implement structured systems to consistently gather and act on feedback from student-teachers.
vi.  Prioritize individual check-ins and targeted support for struggling students.
vii.  Develop a unified student well-being framework with coordinated support from all stakeholders.
viii.  Provide comprehensive healthcare services and collaborate with local healthcare providers for regular visits.
By adopting these practices, Teacher Education Institutions can better support student-teachers, enhancing both
academic performance and overall well-being.

13. Conclusion

Educational Support and Professional Preparedness Practices are essential for a thriving educational system.
With proper guidance and resources, students perform better academically and contribute positively to the educational
community. Teacher Education Institutions play a crucial role in fostering an environment where students can develop
the skills, knowledge, and confidence needed to succeed both academically and in life. This support promotes deeper
engagement in education and campus life, leading to improved academic outcomes and a stronger sense of belonging.
These institutions emphasize the holistic development of students, balancing academic achievement with personal
growth to prepare them as skilled educators and well-rounded individuals, ready to face various challenges in their
careers and personal lives.
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