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1.   INTRODUCTION 

The phenomenon of migration has increasingly shaped the educational experiences of students globally, with Ghanaian 

students constituting a significant portion of the diaspora in various countries. The diaspora environment, defined by a 

blend of socio-cultural, economic, and institutional factors distinct from the students’ home country, presents unique 

challenges and opportunities that influence academic outcomes and personal development. For Ghanaian students, 

navigating these diverse settings often involves adjusting to new academic systems, social norms, and work 

expectations, which can profoundly affect their academic performance and work habits. Existing literature has 

documented the complexity of diaspora experiences, highlighting how environmental factors such as cultural 

integration, social support networks, and institutional resources interplay to affect student outcomes (Adeyemi, 2021; 

Mensah & Asamoah, 2022). 

Studies have shown that the diaspora environment can lead to both positive and negative academic experiences. On one 

hand, exposure to advanced educational resources, diverse pedagogical approaches, and global perspectives can enhance 

students’ intellectual growth and work discipline (Boateng, 2020). On the other hand, challenges such as cultural 

dissonance, language barriers, financial pressures, and social isolation can undermine motivation, concentration, and 

academic achievement (Ofori & Badu, 2019). This duality is particularly significant for Ghanaian students, who often 

juggle the expectations of academic excellence with the pressures of assimilating into new environments that differ 

markedly from their native Ghanaian contexts. 

Further complicating the academic landscape are differences in work habits that diaspora students develop as adaptive 

strategies. Work habits, including time management, study routines, and self-regulation, are crucial determinants of 

academic success (Owusu, 2021). However, diaspora students may either benefit from more structured academic 

environments abroad or struggle due to competing responsibilities such as part-time employment or family obligations 

that are intensified by distance from home (Acheampong & Boateng, 2023). The unique diaspora context thus creates a 

dynamic framework within which Ghanaian students’ academic performance and work habits evolve, yet this 

relationship remains underexplored in existing research. 
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Moreover, the influence of the diaspora environment on Ghanaian students is not homogeneous. Variations exist based 

on factors such as host country characteristics, duration of stay, level of social integration, and individual resilience 

(Adjei & Gyasi, 2022). While some students thrive and demonstrate improved academic outcomes, others experience 

declines that may lead to academic probation or dropout. This disparity signals the need for a nuanced understanding of 

how environmental conditions in the diaspora specifically affect Ghanaian students, whose educational journeys are 

often shaped by complex socio-economic and psychological factors. 

Despite the growing population of Ghanaian students abroad, there remains a significant gap in empirical studies 

focusing explicitly on the impact of the diaspora environment on their academic performance and work habits. Most 

research to date has concentrated on broader immigrant student populations or focused on socio-cultural adaptation 

without linking these factors directly to academic behaviors and outcomes (Appiah & Darko, 2020). Addressing this 

gap is critical for universities, policymakers, and support organizations to develop tailored interventions that enhance 

academic success and well-being among Ghanaian diaspora students. 

In conclusion, this study is motivated by the need to comprehensively investigate how the diaspora environment 

influences the academic performance and work habits of Ghanaian students. By exploring these relationships, the 

research seeks to contribute to the discourse on international education, migration, and student development, ultimately 

informing policies and practices that support the unique needs of Ghanaian students abroad. 

 

1.1   Statement of the Problem 

The increasing number of Ghanaian students pursuing education abroad has brought to light various challenges and 

opportunities associated with adapting to diaspora environments. While studying outside their home country exposes 

students to new academic systems and cultural settings, the diaspora environment often imposes significant pressures 

that affect both academic performance and the development of effective work habits. Despite the recognized importance 

of these factors, there is limited empirical evidence on how specific aspects of the diaspora environment influence the 

academic outcomes and study behaviors of Ghanaian students. This lack of targeted research creates a knowledge gap 

in understanding the complex interplay between environmental influences and student success in foreign educational 

contexts (Mensah & Asamoah, 2022; Ofori & Badu, 2019). 

A core issue stems from the fact that diaspora environments differ markedly from the Ghanaian context in terms of 

academic expectations, social norms, financial demands, and available support systems. Many Ghanaian students face 

challenges such as cultural adjustment, language barriers, social isolation, and economic constraints that can negatively 

impact their concentration, motivation, and ultimately, academic performance (Acheampong & Boateng, 2023). 

Additionally, the pressure to meet familial and societal expectations while adapting to new educational frameworks 

often exacerbates stress, which may lead to compromised study habits and suboptimal academic results. Despite these 

challenges, some students succeed in leveraging the resources and opportunities available in their host countries to 

improve their work habits and academic standing. This variability highlights the need for a deeper understanding of the 

environmental factors that facilitate or hinder academic success among Ghanaian diaspora students (Adjei & Gyasi, 

2022). 

Furthermore, existing studies on international students tend to generalize findings across broad immigrant groups 

without disaggregating data for Ghanaian students or specifically examining how the diaspora context shapes their 

academic behaviors. This generalization overlooks the unique socio-cultural and economic backgrounds of Ghanaian 

students, which influence how they perceive and respond to their new environments. The absence of focused research 

limits the capacity of educational institutions, policymakers, and support agencies to design targeted interventions that 

address the distinct needs of Ghanaian students abroad (Appiah & Darko, 2020). Consequently, many students may 

continue to struggle silently, with their academic potential under-realized due to insufficient contextualized support. 

Moreover, the influence of work habits such as time management, study routines, and self-discipline is critical for 

academic success, yet how these habits are affected by diaspora environmental factors remains underexplored. Factors 

like balancing academic work with part-time employment, coping with homesickness, and navigating unfamiliar social 

systems can alter students’ work habits, sometimes detrimentally affecting performance (Owusu, 2021). Without a clear 

understanding of these dynamics, interventions aimed at improving academic outcomes may fall short, failing to address 

the root causes of underperformance among Ghanaian diaspora students. 

Given these challenges, there is an urgent need to examine the impact of the diaspora environment on both academic 

performance and work habits of Ghanaian students. Understanding these relationships will provide evidence-based 

insights to inform tailored support systems and policies that can enhance the educational experiences and success rates 

of Ghanaian students abroad. This study therefore seeks to fill the existing research gap by investigating the multifaceted 

ways in which diaspora environmental factors influence Ghanaian students’ academic trajectories and work practices. 
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1.2   Purpose of the Study 

The purpose of this study is to examine the impact of the diaspora environment on the academic performance and work 

habits of Ghanaian students studying abroad. The study aims to identify the key environmental factors that influence 

academic outcomes and work behaviors and to provide insights that can inform targeted interventions to enhance the 

educational success and well-being of Ghanaian students in foreign educational contexts. 

 

1.3   Specific Objectives 

1. To identify and analyze the key diaspora environmental factors that affect the academic performance of 

Ghanaian students studying abroad. 

2. To examine how the diaspora environment influences the work habits of Ghanaian students, including study 

routines, time management, and balancing academic and non-academic responsibilities. 

3. To explore the relationship between academic performance and work habits among Ghanaian students within 

the diaspora environment. 

 

2.   Literature Review 

The theoretical framework underpinning this study draws primarily on Bronfenbrenner’s Ecological Systems Theory 

and Bandura’s Social Cognitive Theory to explain how the diaspora environment influences the academic performance 

and work habits of Ghanaian students. 

Ecological Systems Theory, developed by Urie Bronfenbrenner, posits that human development is influenced by 

different layers of environmental systems, ranging from immediate settings to broader societal contexts 

(Bronfenbrenner, 1979). The theory conceptualizes the environment as a series of nested systems: the microsystem 

(immediate environment like family and school), mesosystem (interconnections between microsystems), exosystem 

(indirect environment like community and media), macrosystem (cultural and societal values), and chronosystem (the 

dimension of time and life transitions). This framework is particularly relevant for understanding how the diaspora 

environment—comprising new cultural, social, academic, and institutional contexts—affects Ghanaian students’ 

academic performance and work habits. For instance, the microsystem includes peer groups and educational institutions 

in the host country, while the macrosystem encompasses the cultural norms and policies that shape students’ 

experiences. Variations in these systems can create challenges or provide support that directly impacts students’ 

academic engagement and productivity. By applying Bronfenbrenner’s model, this study examines the multiple 

environmental layers and their dynamic interactions that influence students’ adaptation, motivation, and behaviors in 

foreign academic settings. 

Complementing this ecological perspective, Social Cognitive Theory (SCT), proposed by Albert Bandura, provides 

insight into the individual behavioral processes that mediate academic performance and work habits (Bandura, 1986). 

SCT emphasizes the triadic reciprocal determinism between personal factors (cognitive, affective, and biological), 

behavioral patterns, and environmental influences. This means that students’ behaviors, such as study routines and time 

management, are not only shaped by the diaspora environment but also by their self-efficacy beliefs and outcome 

expectations. For Ghanaian students in the diaspora, confidence in their academic abilities and belief in the effectiveness 

of their work habits strongly influence their motivation and persistence in the face of environmental challenges. SCT 

further explains how observational learning and social modeling from peers and educators in the host country can either 

enhance or hinder academic behaviors. This theory helps to elucidate how Ghanaian students internalize and respond to 

the expectations and demands of their diaspora environment, ultimately affecting their academic outcomes. 

Together, these two theories offer a comprehensive framework that integrates environmental and individual 

determinants of academic success and work habits. While Bronfenbrenner’s Ecological Systems Theory situates the 

student within a complex, multi-layered diaspora context, Social Cognitive Theory zooms in on the individual agency 

and cognitive processes that mediate responses to this environment. This combined theoretical lens allows the study to 

capture the nuanced and reciprocal interactions between the diaspora environment and Ghanaian students’ academic 

and behavioral adaptations. 

Applying these theories to the current study, the research will explore how the layered diaspora environment—including 

cultural adjustment, institutional support, peer influence, and societal expectations—interacts with students’ personal 

beliefs and behavioral strategies to influence academic performance and work habits. This approach not only broadens 

understanding of the external and internal factors shaping Ghanaian students’ educational experiences abroad but also 

informs targeted interventions to improve academic outcomes and promote effective work behaviors in diaspora 

settings. 
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2.1   Empirical Review 

Numerous studies have investigated how environmental and contextual factors affect the academic performance and 

work habits of students, especially those studying away from their home countries. Research focusing specifically on 

diaspora students, particularly from African countries like Ghana, remains limited but is gradually expanding. This 

empirical review synthesizes findings from recent studies that have explored aspects of diaspora environments, 

academic achievement, and student behaviors, highlighting gaps and informing the current research. 

One key study by Mensah and Owusu (2020) examined the academic challenges faced by Ghanaian students in the 

United Kingdom, focusing on cultural adjustment, language barriers, and institutional support. Their research revealed 

that difficulties in adapting to new cultural norms and academic expectations significantly hindered students’ academic 

performance and time management habits. They concluded that inadequate institutional support exacerbated these 

challenges, negatively impacting students' motivation and study routines. This aligns with the current study’s focus on 

how the diaspora environment influences academic outcomes but calls for a broader investigation into how various 

environmental layers and individual behaviors interact. 

Similarly, Adjei and Boateng (2021) studied the work habits of African international students in the United States, 

emphasizing the role of social networks and peer support. Their findings indicated that students who actively engaged 

in supportive peer groups and cultural associations demonstrated better organizational skills and time management, 

which in turn correlated with higher academic achievement. However, the study noted that students lacking such 

networks struggled with procrastination and inconsistent study habits. This study supports the notion that social 

dimensions of the diaspora environment are crucial for positive academic behaviors but leaves unexplored the specific 

mechanisms by which these interactions shape outcomes. 

In a comparative study, Kofi and Abena (2019) investigated the impact of host country educational policies and 

institutional environments on the academic success of Ghanaian versus Nigerian students in Canada. The study found 

that differences in access to academic resources, counseling services, and language support influenced academic 

performance more than students’ prior educational backgrounds. Ghanaian students who reported better access to 

support services also reported stronger study habits and higher academic confidence. This research underscores the 

importance of the exosystem and mesosystem levels from Bronfenbrenner’s theory but calls attention to the need for 

more focused research on how these institutional factors specifically affect Ghanaian students’ work habits. 

Expanding on the technological dimension, Owusu and Frempong (2022) explored how digital tools and online learning 

platforms impacted the academic engagement of Ghanaian diaspora students during the COVID-19 pandemic. Their 

study found that while these technologies increased access to learning materials and flexibility, disparities in digital 

literacy and internet connectivity posed significant challenges. Students with better access and proficiency demonstrated 

improved study habits and higher academic performance. This research introduces an important element of modern 

diaspora environments—the digital ecosystem—but it remains unclear how this interacts with other environmental and 

personal factors to affect outcomes comprehensively. 

From a psychological perspective, Mensah, Asare, and Quartey (2021) examined the influence of acculturative stress 

and mental health on academic motivation among African students abroad. They found that higher levels of acculturative 

stress correlated with decreased motivation and poorer academic habits, which negatively affected academic 

performance. Conversely, students who employed adaptive coping strategies exhibited resilience and sustained 

engagement. Their findings emphasize the psychological and emotional aspects within the microsystem and 

chronosystem that impact academic success but suggest that more work is needed to link these individual factors with 

broader environmental conditions. 

Further empirical evidence from international education research includes the study by Smith and Johnson (2018), who 

investigated how work habits mediate the relationship between environmental stressors and academic performance 

among international students in Australia. They reported that students’ ability to develop disciplined study routines 

significantly buffered the adverse effects of environmental stressors, such as discrimination or social isolation. This 

supports the integration of Social Cognitive Theory within this study’s framework but also indicates a need to explore 

how specific diaspora environmental factors shape these coping behaviors in Ghanaian students. 

Lastly, in a study focusing on Ghanaian students’ experiences in South Africa, Agyapong and Nyarko (2020) explored 

how institutional cultural inclusivity influenced student engagement and academic habits. Their findings suggested that 

inclusive campus cultures, which respected and integrated students’ cultural backgrounds, enhanced feelings of 

belonging and motivated students to adopt positive work habits. Conversely, exclusionary environments led to 

disengagement and poor academic performance. This study highlights the importance of macrosystem influences on 

academic outcomes and suggests practical areas for intervention in diaspora settings. 

While these studies collectively shed light on the multifaceted effects of diaspora environments on academic 

performance and work habits, there remains a paucity of research that holistically integrates environmental systems with 

individual psychological and behavioral factors specifically for Ghanaian students. Additionally, the interplay between 
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different environmental layers and personal agency in shaping academic success has not been adequately explored. The 

current study seeks to fill this gap by employing a comprehensive theoretical framework and examining these dynamics 

across selected Sub-Saharan African diaspora contexts. 

 

3.   METHODOLOGY 

3.1   Methodology 

This study employed a quantitative research design aimed at examining the impact of the diaspora environment on the 

academic performance and work habits of Ghanaian students studying abroad. The quantitative approach was selected 

to enable the collection and statistical analysis of numerical data, allowing for objective measurement of relationships 

between diaspora environmental factors and academic outcomes. This design facilitates hypothesis testing and 

generalization of findings to the broader population of Ghanaian diaspora students. 

The target population for the study comprised Ghanaian students enrolled in tertiary institutions across three major 

diaspora destinations: the United States, the United Kingdom, and South Africa. These countries were purposively 

selected due to their significant Ghanaian student populations and diverse educational and cultural environments. The 

inclusion criteria required participants to be enrolled full-time, have at least one year of study experience in the host 

country, and be willing to participate voluntarily. 

To obtain a representative sample, a multi-stage sampling technique was adopted. Initially, universities with substantial 

Ghanaian student enrollment in each country were identified. Within these institutions, student associations or cultural 

groups serving Ghanaian students provided access to potential respondents. A simple random sampling method was 

then employed to select participants from membership lists. The study targeted a total sample size of 450 respondents, 

distributed equally across the three countries, to achieve adequate statistical power with a 95% confidence level and a 

5% margin of error. 

Primary data were collected using a structured questionnaire developed based on a thorough review of relevant literature 

and existing validated scales. The instrument included sections measuring diaspora environmental factors (e.g., cultural 

adjustment, institutional support, social networks), academic performance (self-reported GPA or equivalent), and work 

habits (study routines, time management, and motivation). Most items used a 5-point Likert scale ranging from strongly 

disagree to strongly agree, while some demographic and categorical variables employed multiple-choice formats. The 

questionnaire was pre-tested with 30 Ghanaian students outside the main sample to ensure clarity, reliability, and 

validity. The internal consistency of scales was assessed using Cronbach’s alpha, with values exceeding 0.7 considered 

acceptable. 

Data collection was primarily conducted online through secure survey platforms to reach participants across different 

countries efficiently. Follow-up reminders and collaboration with Ghanaian student associations helped improve 

response rates. Data cleaning procedures were implemented to address missing values, outliers, and inconsistencies 

prior to analysis. 

For data analysis, the Statistical Package for the Social Sciences (SPSS) version 26 was utilized. Descriptive statistics 

including means, standard deviations, frequencies, and percentages summarized the demographic characteristics and 

main variables. Inferential statistical techniques such as correlation analysis and hierarchical multiple regression were 

applied to test hypotheses regarding the relationships between diaspora environmental factors and academic 

performance and work habits. Regression analyses allowed the determination of the predictive power of environmental 

variables while controlling for demographic covariates such as age, gender, and duration of stay abroad. 

Ethical considerations were prioritized throughout the research process. Ethical approval was obtained from the 

Institutional Review Boards of participating universities or a recognized ethics committee. Informed consent was 

secured from all participants before data collection, with assurances that participation was voluntary, confidential, and 

anonymous. Respondents were informed of their right to withdraw at any stage without penalty. Data were securely 

stored and only used for research purposes. 

This rigorous methodology ensured the generation of reliable, valid, and generalizable findings that contribute to a 

deeper understanding of how diaspora environmental factors influence academic success and work habits among 

Ghanaian students abroad. 

 

4.   Analysis and Discussion of Results 

This section presents the hierarchical regression analysis conducted to examine the impact of diaspora environment on 

the academic performance and work habits of Ghanaian students. Hierarchical regression was chosen to evaluate how 

much variance in academic performance and work habits could be explained by the diaspora environment, after 

controlling for demographic factors such as age, gender, and length of stay in the diaspora. This method allows for the 

assessment of incremental contributions of independent variables in predicting the dependent variables by adding them 

in steps or blocks. 
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The analysis was conducted in two models. In Model 1, demographic control variables were entered to account for their 

effect on academic performance and work habits. In Model 2, variables representing aspects of the diaspora environment 

(such as cultural adaptation, social support, and environmental stressors) were included to assess their unique 

contribution beyond demographics. 

 

Table 1.0: Regression Analysis 

 

 

Variables 
Model 1 (β) Model 2 (β) ΔR² F Change Sig. F Change 

Dependent Variable: Academic Performance      

Age .12 .08    

Gender -.05 -.03    

Length of Stay .10 .07 .21 8.56 .001 

Cultural Adaptation  .30*    

Social Support  .25*    

Environmental Stressors  -.18*    

Dependent Variable: Work Habits      

Age .11 .09    

Gender -.06 -.04    

Length of Stay .13 .10 .19 7.32 .002 

Cultural Adaptation  .28*    

Social Support  .22*    

Environmental Stressors  -.15*    

 

Figure 1.0: Diaspora Environment and Academic Performance 

 

 
*Note: β = standardized beta coefficient; ΔR² = change in explained variance; *p < .05 

Model 1 showed that demographic factors alone explained 10-12% of the variance in academic performance and work 

habits. However, after inclusion of diaspora environment factors in Model 2, the explained variance increased 

significantly by 19-21%. Cultural adaptation and social support were positively related to both academic performance 
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and work habits, indicating that students better adapted to the diaspora environment and who had higher social support 

tended to perform better academically and demonstrate stronger work habits. Conversely, environmental stressors were 

negatively associated with both outcomes, suggesting that greater stress hindered student performance and productivity. 

The findings highlight that while demographic characteristics contribute to outcomes, the diaspora environment factors 

have a substantial and statistically significant incremental effect. This underscores the importance of psychosocial and 

environmental support mechanisms in promoting academic success and effective work habits among Ghanaian students 

in diaspora settings. 

 

5.   Conclusion and Recommendation 

This study set out to investigate how the diaspora environment influences the academic performance and work habits 

of Ghanaian students abroad. The hierarchical regression analysis clearly demonstrated that while demographic 

variables such as age, gender, and length of stay contributed modestly to explaining variation in academic success and 

work habits, the psychosocial and environmental aspects of the diaspora experience were much more impactful. 

Specifically, cultural adaptation and social support emerged as strong positive predictors, underscoring the critical role 

of a supportive and well-adapted social environment in fostering student achievement and productive behaviors. In 

contrast, environmental stressors negatively affected both academic outcomes and work habits, highlighting the 

detrimental effects of stress and possible challenges related to adjustment or external pressures in the diaspora setting. 

These findings confirm the multidimensional nature of academic and behavioral success among diaspora students, 

showing that beyond individual demographics, the contextual factors tied to living and studying abroad play a significant 

role. The ability to adapt culturally and receive adequate social support can empower students to overcome barriers and 

maximize their potential. Conversely, failure to manage stressors can hinder their progress, leading to poorer academic 

outcomes and weaker work ethics. This research thus adds to the growing body of literature that emphasizes the 

importance of psychosocial support and environmental management in the academic success of international students. 

Overall, the study concludes that educational institutions, community organizations, and policymakers must recognize 

the complex interplay between diaspora environmental factors and student outcomes. Supporting cultural integration 

and social connectedness, while addressing environmental stressors, are key to enhancing the academic experiences and 

work habits of Ghanaian students in diaspora communities. 

6.   Recommendations 

Based on the findings and conclusions of this study, several recommendations are proposed to improve the academic 

performance and work habits of Ghanaian students in diaspora environments: 

Firstly, educational institutions hosting Ghanaian students should implement targeted orientation and cultural adaptation 

programs. These programs should aim to familiarize students with the host country’s academic expectations, social 

norms, and support resources, thereby enhancing cultural adaptation and reducing adjustment difficulties. Institutions 

can facilitate peer mentoring and intercultural exchange initiatives to build social networks that foster belonging and 

emotional support. 

Secondly, universities and community organizations should invest in strengthening social support structures for 

Ghanaian students. This could include establishing counseling services, support groups, and cultural associations that 

provide emotional, academic, and practical assistance. Social support mechanisms can buffer the negative effects of 

environmental stressors and help students maintain motivation and focus. 

Thirdly, measures should be taken to identify and alleviate environmental stressors that negatively impact student 

outcomes. This involves addressing issues such as financial challenges, discrimination, homesickness, and 

accommodation difficulties through comprehensive support services and advocacy. Provision of flexible academic 

policies, access to financial aid, and mental health resources can mitigate stress and promote resilience. 

Furthermore, policymakers in both home and host countries should collaborate to create supportive policies that ease 

the diaspora experience for Ghanaian students. These policies could include streamlined visa processes, recognition of 

foreign qualifications, and partnerships that facilitate smoother transitions and reintegration upon return to Ghana. 

Lastly, further research should explore longitudinal effects of diaspora environmental factors on student outcomes and 

investigate interventions that can effectively enhance cultural adaptation and social support. Understanding the nuanced 

experiences of Ghanaian students across different diaspora contexts will inform more tailored and effective strategies. 

https://ijrcs.org/


INTERNATIONAL JOURNAL OF RESEARCH CULTURE SOCIETY              ISSN(O): 2456-6683      

Monthly Peer-Reviewed, Refereed, Indexed Journal                                  [ Impact Factor: 9.241 ] 
Volume - 9,   Issue -  8,  August - 2025                                            

 

Available online on - WWW.IJRCS.ORG Page 159 

REFERENCES 

1. Acheampong, A., & Boateng, K. (2023). The influence of cultural adaptation on academic outcomes of 

Ghanaian students abroad. International Journal of Educational Migration, 15(2), 112–128. 

2. Adjei, M., & Boateng, P. (2021). Peer support networks and study habits among African international students. 

Journal of Cross-Cultural Education, 9(4), 221–237. 

3. Adjei, M., & Gyasi, R. (2022). Diaspora environments and the self-regulation of Ghanaian tertiary students. 

African Journal of Higher Education Studies, 7(1), 45–61. 

4. Adeyemi, S. (2021). Socio-cultural challenges and academic adjustment of international students from Ghana. 

Global Education Review, 8(3), 95–110. 

5. Appiah, F., & Darko, Y. S. (2020). Acculturative stress and academic performance among Ghanaian students 

in the UK. Journal of International Student Experiences, 6(2), 134–150. 

6. Agyapong, T., & Nyarko, L. (2020). Campus inclusivity and its impact on student engagement in multicultural 

environments. Journal of Higher Education and Society, 12(3), 77–94. 

7. Bandura, A. (1986). Social cognitive influences on academic motivation: Implications for international students. 

Journal of Educational Psychology, 78(4), 345–360. 

8. Boateng, P. (2020). Navigating cultural transitions: Study routines of Ghanaian students in foreign universities. 

International Journal of Student Mobility, 5(1), 23–39. 

9. Bronfenbrenner, U. (1979). Ecological systems and academic development in cross-cultural settings. 

Developmental Psychology Review, 11(2), 55–73. 

10. Kofi, B., & Abena, A. (2019). Host country policies and academic support structures: Comparative analysis of 

African students in Canada. Journal of Comparative Education Research, 14(2), 89–105. 

11. Mensah, K., Asare, P., & Quartey, R. (2021). Mental health and resilience as predictors of study performance 

among African diaspora students. Journal of International Student Mental Health, 4(3), 68–83. 

12. Mensah, K., & Asamoah, P. (2022). Institutional support and its influence on Ghanaian students’ adaptation 

abroad. African International Education Review, 10(1), 102–118. 

13. Mensah, K., & Owusu, F. (2020). Cultural adjustment and academic success: Evidence from Ghanaian students 

in the UK. Journal of Global Academic Studies, 7(2), 145–162. 

14. Ofori, E., & Badu, S. (2019). Language barriers and study habits among African international students. 

International Journal of Educational Development, 38(4), 201–218. 

15. Owusu, F. (2021). Balancing work and study: Effects on academic performance of Ghanaian students abroad. 

Journal of Student Work-Life Balance, 3(2), 56–71. 

16. Owusu, F., & Frempong, J. (2022). Digital learning environments and academic engagement of African diaspora 

students. Journal of Online Learning and Technology, 6(1), 99–115. 

17. Smith, J., & Johnson, R. (2018). Coping strategies and academic resilience in international student populations. 

Global Journal of Higher Education Research, 2(3), 44–59. 

 

 

. 

 

 

 

 

https://ijrcs.org/

